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Topic Overview

KS2 Adaptive Teaching ideas

Roadmap - Why should we care for our world? 

Autumn - What are the ways communities care?

Spring - In what ways are people judged?

Summer - What do humanists believe?

Resources Year 5

Why should we care for  
our world?

YEAR 5
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Overview of the Questions for each Year 
Year Group Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Year 1  
What does it mean 
to belong?

Why are we thankful?
What places make you 
feel you belong?

Who is important to 
you?

Which stories are 
important to you?

Why do people 
celebrate?

How do you know 
you belong?

Year 2  
What is Important 
to People?

What do some people 
believe about God?

How do people 
celebrate good over 
evil?

Who do you talk to if 
you need some help?

Why are some 
books special?

How do you show 
someone is important?

What is special?

Year 3  
What do different 
people believe 
about God?

How do different people describe God? What does it mean to be an inspiring leader? How do people communicate with God?

Year 4  
How is my 
community special 
to me?

How do I show I’m part of a community? How do communities celebrate?
Why are places of worship important to 
communities?

Year 5  
Why Should we care 
for our World?

What are the ways community’s care? In what ways are people judged? What do Humanists believe?

Year 6  
What do we need 
on Life’s journey?

How do we change through life’s journey? How does a community work? Why do people go on pilgrimages?

Year 7  
How do I see myself 
in the world?

How do people gain their identity? What do Hindus believe and practise? Why is community cohesion important?

Year 8  
What role does 
belief play in our 
world?

Jesus Christ - Man or Miracle?
How do people respond to environmental 
issues?

Who has made a difference in the world?

Year 9  
Are Humans equally 
Special?

Why do we remember? Is it wrong to be rich? What are the 5 pillars of Islam?

YEAR 5
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KS2 Adaptive Teaching ideas
Sensitivities 
•	 Some concepts may still be abstract and new 

ones may add to the cognitive overload. 

•	 Children may be more familiar with their own 
‘self’ and ideas related to themselves and 
family.

•	 Recording / writing may still be difficult- 
consider this at the outset for success.

•	 For some SEND children, learning questions 
may still be able to be answered but how this 

is achieved may look different. 

•	 Some children may have expert knowledge 
if learning relates to them. Plan for this to 

enable them success.

•	 Consider any sensory issues.

•	 Some children will require parallel activities 
not within these adaptations.

•	 When assessing, give children a chance 
to show what they know using alternative 
materials/ means or provision where 
necessary.

Adaptations for including 
children in discussions
•	 Pair children according to need 

•	 Use ‘think, pair share’ to allow children time to 
think, discuss their ideas ·

•	 Plan questions in advance. Consider using 
blanks level questions (select type depending 
on need) 

•	 Consider allocating roles in a discussion to 

keep children focused. 

•	 Plan carefully for transition times between 
discussions. Prepare children for this using 

visual prompts or warnings. 

•	 Where needed, adults to have visual prompts 

with child/ children they are working with as 
well as class teacher.

Strategies
•	 Use videos and real-life experiences (photos 

of children in your class). Use other children as 
experts. 

•	 Use real objects allowing children to handle 
(where possible).

•	 Use simplified language when discussing 
ideas/concepts · Begin to reflect on prior 
learning to make links and connections. ·

•	 Consider how writing may be a barrier to 
success and plan independent tasks carefully. 
Identify the ‘RE learning’ you want to take  
place and plan activities for success. 

•	 Make use of workshops/ visits/ visitors where 

possible. 

•	 Use pictures and symbols to make Learning 
Questions clear and visual.

•	 Try and ensure tasks are interesting and 
engaging and incorporate a wide range 
of leaners needs ( visual, kinaesthetic, 
multisensory for example) 

•	 Teach in small chunks . All learning questions 
may not be achieved in each lesson

Adapted outcomes 
•	 Use some key vocabulary functionally · May 

be able to discuss things that they have 
experience of related to themselves. 

•	 Identify objects and artefacts using 

pictures/ continual visual aids as a prompt

•	 Take part in some activities which support 
learning.

•	 Unable to relate to abstract concepts such 

as faith, friendship, belief.

•	 Unable to transcribe at a level which reflects 
their understanding.

•	 Learning should remaining challenging but 
adaptions should be made (where needed) 
to make outcomes achievable.

•	 Verbal feedback should be considered 

where understanding might be a challenge.

•	 Take into account children’s variety of 
responses (verbal, group work) when 
assessing against any learning criteria 

Teaching Vocabulary
•	 Select essential vocabulary for children to 

learn 

•	 Where possible, pre teach vocabulary and 

revisit where possible 

•	 Have vocabulary accompanied by an image, 

displayed around the class. Consider using 

real images as opposed to cartoons 

•	 Teach new words in context. 

•	 Play games to reinforce learning of a new 

word in a fun way. 

•	 Use word trees to build vocabulary and 

reinforce over time. 

•	 Use mind maps to revisit prior learning and 

connect ideas and concepts 

•	 Use word mats which show key vocabulary 

with pictures. Try and keep the pictures used 

consistent with those used in any teaching or 

resource. 

•	 Label resources to support. 

Adaptive Teaching
•	 Consider ICT, for children to create 

presentations etc as an alternative to writing 
· Adapt how children show understanding– 
discussion/ drawing/ annotations etc.

•	 Avoid using lots of different types of questions 
during discussions. 

•	 Use pictures/images on resources as a prompt.

•	 Incorporate drama/ roleplay/art where 
appropriate.

•	 Use a range of mixed peers/ near peers and 
group tasks as well as individual tasks.

•	 Where possible, use local references and photos 
of things they may be familiar with.

•	 Pupils made videos to show learning for some 
children where writing is a barrier

Further help
•	 Including children with SEN in RE

•	 Including pupils with SEN and/or disabilities in 

primary RE (ioe.ac.uk)

•	 For a range of games/ clips LGfL Home

•	 LGFL BBC Bitesize for clips Blanks level s of 

questioning BBC teach.

YEAR 5
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In what ways are people judged?

What do humanists believe?

What are the ways  
community’s care?

YEAR 5

HT3T2

HT3T1

HT3T3

Year 5 Roadmap - Big Question 
Why Should we care for our World?
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YEAR 1

What are the ways communities care? 
What a child needs to know and remember by the 
end of the unit:

•	How different groups of people holding religious 
and non-religious world views care for the local 
and world environment

•	Why people think they have a duty to preserve 
the planet

What a child should be able to do: (Assessment)

•	See similarities between the different ways  
people care for the world

•	Talk about how religious people are instructed  
to care for the world

•	Understand why everyone on the planet should 
look after the world

Background knowledge for teachers:

Pupils should know that the communities  
studied are current living communities and  
are working to protect our world

Sensitivities
We can all care for  

the world in different 
ways

Questions 
to consider

Why and how do people care for the  
local environment?

In what ways is the Earth being damaged by people?

Why do Sikhs consider it important to care for each other and  
the environment? What do they do?

Why do Hindus consider it important to care for others and the  
environment? What do they do?

Why do Christians consider it important to care for others and the  
Environment? What do they do?

Why do Muslims consider it important to care for others and the  
Environment? What do they do?

why do Humanists consider it important to care for others  
and the environment?

Why do Jewish people consider it important to care for others  
and the Environment? What do they do?

Why do Buddhists consider it important to care for 
others and the environment? What do they do? 

 
Why do people religious and non-religious 

think they have a duty to care for the 
environment?

 
British Values 

Addressed

Respect  
for others 

School 
Values 

Addressed
Acceptance

Curiosity

Core 
Concept

Belonging 

Commitment 

Duty

AT2

Why is it 
 important to  

share and sustain  
the planet?

Specific Vocabulary:

•	ahimsa, Suffering, 
Kharma, Tu, B’shevat, 
Stewardship, Zaka, 
Khalifahs, Langar, Sewa

Key words:

•	Climate, Planet, 
Generosity

Prior knowledge
•	Many festivals and celebrations 

touched on in EYFS 

Year 5 - Autumn Term
YEAR 5
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

Why and how 
do people care 
for the local 
environment?

In what ways is 
the  Earth being 
damaged by 
people?

•	 Many religious communities work to 
clear up rubbish in the locality.

•	 Caring for others and the world is 
something that is part of belonging 
to a faith community.

•	 Non-religious people also work to 
look after the locality and the planet.

•	 Climate change is an important topic 
see resources below

•	 Why should we  care for 
the Earth?

•	 Who is responsible 
for caring for the local 
environment?

•	 What do trees    make you 
think/ feel?

How do you feel when something 
special to you is damaged?

How might one action of 
destruction lead to a chain of 
destructive  events?

Create a perfect world. Decide what to 
put in e.g., animals and what to leave 
out e.g., Diseases.

Create a ‘thank you’ board for people 
who look after the school and local 
environment.

Make a collage of the ways people 
damage the Earth and the ways people 
care for it.

https://climatekids.nasa.gov/kids-
guide-to-climate-change/

 Environment

Scheme of learning
What are the ways communities care?

Year 5 - Autumn Term

YEAR 5

https://climatekids.nasa.gov/kids-guide-to-climate-change/
https://climatekids.nasa.gov/kids-guide-to-climate-change/
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

Why do Sikhs 
consider it 
important 
to care for 
others and the 
environment?

What do they 
do?

•	 The Langar Hall food for anyone who 
needs it

•	 Service to all. The concept of Sewa.

•	 Examples shown by Guru Har 
Gobind. The 3 principles  are: Naam 
Japana (recite name) Kirat Karna – to 
earn an honest living 

•	 Vand Chakna – share your knowledge 
/ wealth / time / experience and 
love. 

•	 How do Sikhs show they 
care?

•	 What is meant by serving?

•	 How are we served?

•	 How do we share with less 
fortunate people?

Invite a member of the Sikh 
community to speak about the 
different ideas of service or  sewa.

Sikhs follow these 5 rules

Keep God in your heart and mind at 
all times

Live honestly and work hard

Treat everyone equally

Be generous to those less fortunate 
than you

Serve others

 
Make a collage of the different ways 
people can serve others/show that they 
care.

Discuss what jobs you would or would 
not do and why?

Make some karah parshad and share 
together

2tbsp each of semolina, brown sugar, 
water and melted butter. Cook butter 
and semolina for 5 mins, add sugar 
melted in water, stir thoroughly.

You cannot make actual Karah Prashad 
as you are not reciting the prayers and 
it is a special ritual only done by priests 
or initiated Sikhs. The above recipe is 
for Halwa – it tastes similar but is not 
Karah Prashad. 

What is Sikhism and what do Sikhs 
believe? - BBC Bitesize

Sewa

Langar

Generosity

Scheme of learning
What are the ways communities care?

Year 5 - Autumn Term

YEAR 5

https://www.bbc.co.uk/bitesize/topics/zsjpyrd/articles/zkjpkmn
https://www.bbc.co.uk/bitesize/topics/zsjpyrd/articles/zkjpkmn
https://climatekids.nasa.gov/kids-guide-to-climate-change/
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

Why do Hindus 
consider it 
important 
to care for 
others and the 
environment?

What do they 
do?

•	 Extended families.

•	 Care for all life (ahimsa).

•	 Care involves kindness, respect, truth 
and honesty.

•	 Dharma.

•	 The cow is a sacred animal.

•	 Why are families 
important?

•	 Why is it important to 
care?

•	 How do Hindus show we 
care for other people/ 
animals?

•	 Explore greetings known by the 
class, celebrating the languages 
and cultures they represent. Do 
pupils know the meanings of 
these?

•	 Demonstrate the ‘Namaste’ 
greeting by placing hands 
together and slightly bowing   
towards the other person 

•	 Discuss the Hindu belief that  
we, the soul, live in the heart, 
and that God is there with us 
on our journey throughout life. 
Emphasise that respect paid to 
each other is part of Hindu beliefs 
about the soul, which is a part of 
God.

 
Explain that Hindus believe that all 
human beings are one family, write 
down words describing feelings about 
belonging to a family of all human 
beings everywhere.

Make a zig-zag book showing 
something special that each member of 
your own family can do.

Use a map of the world to identify 
where members of the class have 
relatives living.

Pictures of people from all around the 
world.

Poster of greetings in different 
languages.

What is Hinduism? - BBC Bitesize

Ahmisa

Namaste

Scheme of learning
What are the ways communities care?

Year 5 - Autumn Term

YEAR 5

https://www.bbc.co.uk/bitesize/topics/zh86n39/articles/zmpp92p
https://climatekids.nasa.gov/kids-guide-to-climate-change/
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

Why do 
Christians 
consider it 
important 
to care for 
others and the 
Environment?

What do they 
do?

•	 Many Christians believe that 
God gave human beings 
a special responsibility 
within creation to cultivate it, 
guard it and use it wisely. This is 
called stewardship. Humans have 
to work within creation and to look 
after it:

•	 God took the man and put him in the 
Garden of Eden to work it and take 
care of it.Genesis 2:15

•	 Humans are given everything for 
their needs, implying that they 
can use whatever they want from 
creation for their survival:

•	 Everything that lives and moves 
about will be food for you. Just as I 
gave you the green plants, I now give 
you everything.Genesis 9:3

•	 However, as the Earth belongs to 
God, humans must respect it  

•	 How can we show 
respect?

•	 Why is it important to 
share?

•	 What do we need and 
what do we want? Is there 
a difference?

•	 How can we

•	 care for the local 
environment?

•	 Why should we care for 
others?

•	 Discuss The importance of  
sharing resources

•	 How and why Christians should 
look after the planet. For 
example: Jesus teachings, The 
work of Christian Aid and  the 
Salvation Army

 
In groups present a profile of one 
Christian who has shown they care for 
others and the environment.

Listen to a story about Jesus that asks 
and answers questions about Christian 
attitudes to wealth and poverty, for 
example Matthew 19:16-30. · Look at 
some sayings of Jesus about helping 
people, fellowship and generosity (such 
as the Good Samaritan, Luke 10:25-37). 
Respond by applying the ideas: what 
would happen if everyone did this? 

The Bible 

Information on The Salvation Army and 
Christian Aid Primary school teaching 
resources | Christian Aid

Stewardship

Poverty

respect

Scheme of learning
What are the ways communities care?

Year 5 - Autumn Term

YEAR 5

https://www.christianaid.org.uk/get-involved/schools/primary-teaching-resources
https://www.christianaid.org.uk/get-involved/schools/primary-teaching-resources
https://www.christianaid.org.uk/get-involved/schools/primary-teaching-resources
https://climatekids.nasa.gov/kids-guide-to-climate-change/
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

Why do Muslims 
consider it 
important 
to care for 
others and the 
Environment?

What do they 
do?

•	 Know that Muslims respect and 
appreciate all that Allah created:

•	 Muslims believe that Allah created 
the world and all that is in it.

•	 know that Muslims give thanks for 
Allah’s creation.

•	 One of the 5 pillars is Zakat, or 
charitable giving, encourages 
generosity and compassion.

•	   Muslims view stewardship as a duty 
and responsibility for the care of 
the planet and all of nature. They 
believe that humans are khalifahs, 
or guardians, of the world, which is 
on loan from Allah. They also believe 
that they will be judged by Allah 
on how well they have followed this 
command

•	 What is stewardship? 

•	 What does it mean to be a 
guardian/steward?

•	 Look at what the Muslim 
community in Croydon do to 
make the borough a nice place to 
live. 

•	 Invite a Muslim from the Mosque 
to come and talk about activities 
to do with caring for the 
environment.

•	 Find out about zakat

Investigate the concept of Zakah, 
Charity.

Listen to Stories and sayings of the 
Prophet.

Research into Islamic Relief.

Read Muhammed ’s Desert Night and 
discuss how the environment is shown 
to be important

Muhammed ’s Desert Night

Khalifahs

Zakat

Scheme of learning
What are the ways communities care?

Year 5 - Autumn Term

YEAR 5

https://climatekids.nasa.gov/kids-guide-to-climate-change/
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

Why do 
Humanists 
consider it 
important 
to care for 
others and the 
environment? 
What do they 
do?

Humanists try to use evidence, 
empathy, and a concern for the 
happiness and wellbeing of sentient life 
when thinking about ethical questions. 
They believe this is the one and only 
life and world we have. We should try 
to support everybody to live happy 
and fulfilling lives ,both those alive 
today and future generations. Because 
humanists have no belief in a god or 
in any higher power, they believe that 
human beings alone have responsibility 
for solving the problems we face. 
Solutions to our problems will only 
come through action.

•	 Should we challenge 
beliefs that are not 
evidence-based and 
disinformation about 
environmental issues?

•	 Do humanists provide 
good justifications 
for taking care of the 
environment? Are science 
and technology to blame 
for environmental issues?

•	 Think about our descendants in a 
million years, or two. If the relics 
of our technology survive the 
ravages of time, how will those 
descendants look back on us? As 
inheritors of a power we were too 
naive to use well? Or as pioneers 
who made wise choices, nurturing 
the natural environment of which 
we are a part?

•	 What would you think if you were 
one of them? ’Invite a scientist or 
representative from Humanists 
UK to come and speak about 
climate change.

Investigate how empathy guides 
Humanists’ response to environmental 
issues Investigate why science 
and evidence are important to 
Humanists and how this shapes their 
understanding of environmental issues

 Research the work of Humanist 
Climate Action

https://understandinghumanism.org.
uk/wpcontent/uploads/2016/09/
Environmental-Issues-perspective.pdf 

Empathy

Responsibility  
 
Science  
 
Evidence

Scheme of learning
What are the ways communities care?

Year 5 - Autumn Term

YEAR 5

https://understandinghumanism.org.uk/wpcontent/uploads/2016/09/Environmental-Issues-perspective.pdf
https://understandinghumanism.org.uk/wpcontent/uploads/2016/09/Environmental-Issues-perspective.pdf
https://understandinghumanism.org.uk/wpcontent/uploads/2016/09/Environmental-Issues-perspective.pdf
https://climatekids.nasa.gov/kids-guide-to-climate-change/
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

Why do Jewish 
people consider 
it important 
to care for 
others and the 
Environment?

What do they do?

Why do many people plant trees?

Why are trees important for the 
environment?

•	 Tu B’shevat -Jewish  tree 
planting festival in January

•	 Are there other groups 
that plant trees

•	 Find out about the festival of Tu 
B’Shevat

•	 Are there other groups that plant 
trees- find out about Croydon 
tree planting initiatives

Decide which person would you plant a 
tree for and why?

Tu B’Shevat - Judaism 101 (JewFAQ)

Tu B’Shevat

Date specified  
as the new year 
for trees

Why do 
Buddhists 
consider it 
important to care 
for others and 
the environment?

What do they do?

Metta means loving-kindness, which 
many Buddhists try to practise. 
Buddhists try to show metta by being 
friendly and kind.

Dana is a way for Buddhists to be 
generous by giving to others.

The temple is a place where Buddhists 
can learn to show care. 

•	 What is kharma?

•	 How is the Bodhi tree 
honoured by Buddhists 
today?

•	 Is an animal’s life less 
important than a human’s?

•	 Buddhists care for the earth by 
Inspiring ecological mindfulness 
to address the loss of biodiversity. 
Seeking wisdom through 
adherence to the Five Precepts, 
the pursuit of the Noble Eightfold 
Path, and the understanding of 
karma.

•	 Acknowledging the 
interdependence of all forms of 
life. Following the principle of 
ahimsa, as well as the principle of 
karuna which means compassion 
for all living things on Earth.

•	 Teaching to stop suffering for 
ourselves, for others, for animals, 
and for the environment.

•	 Taking only what is needed from 
the earth and allowing it time to 
replenish and be fruitful.

•	 Living simply and respecting the 
cycle and balance in nature.

•	 Living without producing waste.

Discuss as a class or in groups: How 
do we show we care for all life? Are 
all creatures special? Why are many 
Buddhists vegetarians? What animals 
are we dependent upon and how?

Read the story of Siddhartha and the 
Swan,

Why did Siddhartha care for the swan?

 

•	 Siddatha and the Swan 
ISBN 1899579109

 

 What is Buddhism? - BBC Bitesize

ahimsa

Suffering

Kharma

Scheme of learning
What are the ways communities care?

Year 5 - Autumn Term

YEAR 5

https://www.jewfaq.org/holiday8.htm
https://climatekids.nasa.gov/kids-guide-to-climate-change/
https://www.bbc.co.uk/bitesize/topics/zh4mrj6/articles/zdbvjhv


15

Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

Why do people 
religious and 
non-religious 
think they 
have a duty to 
care for the 
environment?

Recap the learning from the unit

People of faith have rules from Holy 
writings telling them to care for the 
earth for future generations

•	 What does  stewardship 
mean?

•	 How have we  benefited 
from actions of people 
who have lived before us?

•	 What could we do to help 
the environment for the 
next generation?

•	 How do the faith communities 
help make the planet a better 
place? 

•	 Why do they feel the need to?

•	 Other non-religious people help 
keep Croydon and the planet 
well- why do they feel they need 
to?

Think of ways that pupils can help the 
planet. Put them into action.

Watch a David Attenborough video of 
how important our earth is.

Chief Seattle of the Sioux Testimony  in 
the resources 

Stewardship

environment

Scheme of learning
What are the ways communities care?

Year 5 - Autumn Term

YEAR 5

https://climatekids.nasa.gov/kids-guide-to-climate-change/
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Glossary

Environment
the surroundings or conditions in which a person, animal, or plant lives or operates:
“survival in an often hostile environment

Sewa Selfless service

Ahmisa
Namaste

respect for all living things and avoidance of violence towards others.
 
A respectful greeting

calligraphy Beautiful, stylized writing used for Islamic tracts

Stewardship The Kitchen/Food served at the Gurdwara to whoever is there

Khalifahs
Zakat

Human beings entrusted with the care and management of the earth

A pillar of Islam which is charitable actions and giving

Empathy The ability to understand and share the feelings of others

Karma
(in Hinduism and Buddhism) the sum of a person’s actions in this and previous states of existence, viewed as deciding  
their fate in future existences.

What are the ways communities care?
Year 5 - Autumn Term

YEAR 5
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Assessment Opportunity
•	See similarities between the different ways people 

care for the world

•	Talk about how religious people are instructed to 
care for the world

•	Understand why everyone on the planet should 
look after the world

YEAR 5
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YEAR 1

Why do people judge?
What a child needs to know and remember by the 
end of the unit:

•	To explain what a Hate crime is 

•	That there are strategies for use against bullying 
and Hate crime

•	Knowledge of Ann Frank and the Holocaust

What a child should be able to do: (Assessment)

•	Understand what a hate crime is

•	Have a knowledge of Holocaust Memorial Day and 
what it means.

•	Understand that people can make a difference and 
work to get rid of hate crime

Background knowledge for teachers:

Understanding of discrimination and hate crime. 
Knowledge about Anne Frank

Sensitivities
Pupils may want to talk 

about bullying they 
have encountered

 
Questions to 

consider
In what ways are people discriminated  

against today?

Why do some people judge or ‘label’ others  
without knowing them?

Why are some people are discriminated against  
because of their faith?

What is the significance of Holocaust  
Memorial Day 27th January?

How can we be bridge-builders between people?

How have the actions of any one individual or

organisation that has campaigned 
against discrimination made a 

difference?

 
British Values 

Addressed

Respect  
for others 

School 
Values 

Addressed
Acceptance

Curiosity

Core 
Concept

Belonging 

Commitment 

Duty

AT2

Why is it 
 important to  

share and sustain  
the planet?

Specific Vocabulary:

•	Discrimination, Hate, 
Crime, Hostility, 
Prejudice, Holocaust 

Key words:

•	Remembrance, 
Memorial, Anne 
Frank, Bridge builder, 
Bystander, Cooperation

Prior knowledge
•	The concept of empathy

Year 5 - Spring Term
YEAR 5
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

In what ways 
are people 
discriminated 
against today?

Discrimination: 
The treatment of a person or particular 
group of people differently, in a way 
that is worse than the way people are 
usually treated

Hate Crime: 
‘Any criminal offence which is 
perceived by the victim or any other 
person, to be motivated by hostility 
or prejudice based on a person’s 
race or perceived race: religion or 
perceived religion: sexual orientation or 
perceived sexual orientation: disability 
or perceived disability and any crime 
motivated by hostility or prejudice 
against a person who is transgender or 
perceived to be transgender.’

•	 What does discrimination 
mean?

•	 Where/how does 
discrimination happen? 
- In school/at home/in the 
street.

•	 Why do people 
discriminate against 
others, is it a rational 
action?

•	 Think about ‘barriers’ in school, 
locally, nationally, globally.

•	 Identify who/what creates each 
barrier.

•	 From a range of picture books 
identify what keeps people apart.

Think about what is meant by 
discrimination.

Role play some situations where 
discrimination is happening and discuss 
how to act differently.

Discuss feelings that develop through 
discrimination.

Look for examples of discrimination in 
the newspapers and discuss.

In pairs list three things that make you 
the same and three things that make 
you different.

Newspapers and magazines.

What if the Zebras Lost Their Stripes – 
J Reitano ISBN 080 9166 496.

Discrimination

Hate Crime

Hostility

prejudice

Scheme of learning
Why do people judge?

Year 5 - Spring Term

YEAR 5

https://climatekids.nasa.gov/kids-guide-to-climate-change/
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

Why do some 
people judge 
or ‘label’ others 
without knowing 
them?

Pupils to be able to empathise and 
understand what it feels like to be 
judged or treated unfairly for no 
reason.

•	 What is special about you 
that makes you different?

•	 When are there times 
when some people are left 
out?

•	 Have you ever stopped 
someone joining a group 
or activity?

•	 Talk about how people label 
others. Is it helpful or harmful?

•	 What do people mean when they 
say ‘labels stick’?

•	 Make a list of synonyms of the 
word prejudice

Explore relevant fiction to recognise 
how prejudging is harmful.

Do a class exercise where one group 
are deemed as the best people for 
the day. How do the children feel even 
though they know it is an exercise? 
Hold a circle time to discuss feelings.

Somebody Else – M Pfister

ISBN 0735810095.

Time to Go Hippo – B Hartman

ISBN 0745941621.

Let’s Make a Difference – J Core

ISBN 01814550896.

Celebrating Identity – C Chambers

ISBN 1858560658.

The Whispering Cloth – P Shea

ISBN 1563976234.

From a Distance – J Gold

ISBN 186039637

Prejudice 

Scheme of learning
Why do people judge?

Year 5 - Spring Term

YEAR 5

https://climatekids.nasa.gov/kids-guide-to-climate-change/
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

Why are some 
people are 
discriminated 
against because 
of their faith?

It is illegal to discriminate against 
a person because of their religion. 
Discrimination comes from religious 
intolerance where people hold negative 
views or ideas about people who 
hold different beliefs. In a society 
where religion plays a significant role 
people who don’t believe can face 
discrimination and vice versa

•	 Why do people 
discriminate against 
people with different 
beliefs?

•	 Can you think of  an 
example of religious 
intolerance? (Holocaust, 
the Crusade, the Spanish 
inquisition, Rwanda, 
Kosovo

•	 Discuss that learning in RE is 
designed to stop people getting 
wrong ideas about other groups 
and their beliefs.

•	 Look at how British Values are 
designed to be inclusive of all 
faiths and beliefs

Role play some situations involving 
discrimination, discuss the empathy 
and understanding needed.

Create some art that represent the 
diversity of faiths and beliefs in 
Croydon. Discuss the importance of 
respecting and appreciating different 
cultural and religious symbols.

British Values and RE in Resources

Empathy

Understanding

Tolerance

British Values

Scheme of learning
Why do people judge?

Year 5 - Spring Term

YEAR 5

https://climatekids.nasa.gov/kids-guide-to-climate-change/
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

What is the 
significance 
of Holocaust 
Memorial Day 
27th January?

The Government decreed that this 
should be an annual Remembrance 
Day. Croydon Council have an event 
every year to remember the Holocaust 
and find out about other genocides in 
the world.

•	 Is it important to have a 
Memorial day each year?

•	 How can such a day be a 
‘bridge-builder’?

•	 Who was Anne Frank and why 
do we remember her?

•	 How would it feel to be banned 
from school, the park, the doctor 
etc just because of a personal 
characteristic?

•	 What five items would you take with 
you if you suddenly had to leave 
home?

•	 Show a picture of Anne Frank and in 
groups write what you know/think 
about the picture.

•	 Discuss the rights taken away from 
Jewish people and individually 
decide which would be the worst and 
why. Read some extracts from history 
and explore the emotions conveyed 
e.g. bewilderment, anger, frustration.

Holocaust

Remembrance

Memorial

Anne Frank

Scheme of learning
Why do people judge?

Year 5 - Spring Term

YEAR 5
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

How can we be 
bridge-builders 
between 
people?

A bridge builder is a term that refers 
to an individual or a tool that facilitates 
the creation of connections, harmony, 
and understanding between people, 
groups, or ideas  In essence, a bridge 
builder acts as a mediator, negotiator, 
or facilitator, working towards bridging 
gaps and fostering collaboration in 
various contexts  The term has evolved 
beyond its literal meaning and can 
be found in various fields, including 
politics, diplomacy, business, and even 
personal relationships 

•	 What is a bystander?

•	 How can we be bridge-
builders?

•	 Read the story of the ‘People 
of the Garlands’ and roleplay. 
(Resources)

•	 Use the Two Donkeys resources 
sheet and explain cooperation

•	 Discuss What are the qualities/
qualifications of a

•	 Bridge Builder, make a wanted 
poster using an example for your 
class.

•	 Read The people of the Garlands 
and act it out as a class- answer the 
following questions in a discussion 
afterwards:

•	 How did you feel when the people 
were kind and caring?

•	 What did it feel like when you were 
apart from other groups of people?

•	 How did you feel when a stranger 
appeared?

•	 How did you feel when you started to 
talk to other people again?

•	 What changed when people started 
to talk to each other?

•	 What role did the stranger play?

•	 The people of the Garlands in the 
Resources

•	 The two Donkeys Resource sheet

Bridge builder

Bystander

cooperation

Scheme of learning
Why do people judge?

Year 5 - Spring Term

YEAR 5
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

How have the 
actions of any 
one individual 
or organisation 
that has 
campaigned 
against 
discrimination 
made a 
difference?

There are many people of faith and 
non-religious people who challenge 
discrimination against others.

•	 How can we  change 
people’s attitudes?

•	 What qualities  do we 
need to challenge people’s 
attitudes?

•	 Talk about people and 
organisations who campaign 
to make a difference to people 
attitudes.

•	 Give the pupils a list of people 
they might research i.e. 

•	 Greta Thunberg

•	 Martin Luther King.

•	 Rosa Parks.

•	 Family of Stephen Lawrence.

•	 Consul Sugihara.

•	 In groups make a study of a group 
or an  individual who has made a 
difference and present to the class.

Campaign

Discrimination

influence

Scheme of learning
Why do people judge?

Year 5 - Spring Term

YEAR 5
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Glossary

Discrimination he unjust or prejudicial treatment of different categories of people, especially on the grounds of ethnicity, religion, age, sex, or disability.

Hate Crime
a crime, typically one involving violence, that is motivated by prejudice on the basis of ethnicity, religion, sexual orientation, or similar 
grounds.

prejudice
preconceived opinion that is not based on reason or actual experience:
‘prejudice against people from different backgrounds’

The Holocaust
the mass murder of Jewish people under the German Nazi regime during the period 1941–5. More than 6 million European Jews, as well as 
members of other persecuted groups such as Romani, gay people, and disabled people, were murdered at concentration camps such as 
Auschwitz.

Memorial Intended to commemorate someone or something:

Bridge Builder
an individual who attempts to connect or reconcile opposing parties. They act as mediators, negotiators, or facillitators, working towards 
bridging gaps and fostering collaboration. 

Why do people judge?
Year 5 - Spring Term

YEAR 5
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Assessment Opportunity
•	Understand what a hate crime is

•	Have a knowledge of Holocaust Memorial Day and 
what it means.

•	Understand that people can make a difference 
and work to get rid of hate crime

YEAR 5
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YEAR 1

What do Humanists believe? 
What a child needs to know and remember by the 
end of the unit:

•	Children consider what is important to them, what 
do they believe in?

•	Understand how Humanists view the world

•	Understand the importance of science and reason 
to Humanists

•	Understand the basis for compassion and 
kindness in a non-religious worldview

What a child should be able to do: (Assessment)

•	Children can say what Humanists believe about the 
world

•	Children can describe what is similar about the 
beliefs of Humanists and religious communities

Background knowledge for teachers:

Humanism is a non-religious worldview. Around 
5% of the UK population describe themselves as 
Humanists, but around 22% hold beliefs consistent 
with Humanism.

Humanists hold a naturalistic worldview, and so don’t 
believe in anything supernatural. They hold science 
and reason as the best way to understand the world 
and our place in it.

Sensitivities 
Comparing personal 

beliefs, Humanists are 
atheists (they do not believe 

in gods) which can conflict with 
the beliefs of others. Humanists 

also don’t believe in an 
afterlife, so care should 

be taken around 
bereavement.

 
Questions 
to consider

What do you believe?
What do Humanists Believe
What are the qualities of a  

Humanist?
How are Humanists different to  

people of faith?
How do we follow the Golden 

Rule?
What kind of world do  

Humanists want?

 
British Values 

Addressed

Respect  
for others 

School 
Values 

Addressed
Acceptance

Curiosity

Core 
Concept

Caring/ Identity

AT2
Understand what 

Humanists believe and 
their approach to life. 

Understand the similarities 
and differences between 

Humanism and 
religious beliefs

Specific Vocabulary:

•	Humanism, Humanists, 
Reason

Key words:

•	Science, Dilemma, 
Responsibility

Prior knowledge
•	Learning about the ways of religious 

communities. Knowledge of 
Humanism so far

Year 5 - Summer Term
YEAR 5
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

What do you 
believe?

Humanists believe that finding 
happiness is one of the most important 
things in life

There is no one single way to be happy. 
People are different.

Humanists also believe that it is 
important to support other people to 
find happiness (and that can also make 
us happy)

•	 What makes you happy?

•	 How do you help to make 
other people happy?

Understanding how humanists 
believe that we have one life 
and we should make the most 
of it

Explore the happy human symbol

Draw and decorate the happy human symbol

Explore a range of different ways to be happy

Write down your own recipe for happiness

What is humanism: https://
understandinghumanism.org.uk/wp-
content/uploads/2021/10/What-is-
humanism-7.pdf

Happy human symbol: https://
understandinghumanism.org.uk/wp-
content/uploads/2021/10/The-Happy-
Human.pdf

Ways to be happy: https://
understandinghumanism.org.uk/wp-
content/uploads/2021/10/Ingredients-of-
happiness.pdf

Recipe for happiness: https://
understandinghumanism.org.uk/wp-
content/uploads/2021/10/Recipe-for-
happiness.pdf

Freedom and happiness: https://
understandinghumanism.org.uk/wp-
content/uploads/2021/10/Freedom-and-
happiness-7.pdf

Humanist 

Scheme of learning
What do Humanists believe?

Year 5 - Summer Term

YEAR 5

What is humanism: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/What-is-humanism-7.pdf
What is humanism: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/What-is-humanism-7.pdf
What is humanism: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/What-is-humanism-7.pdf
What is humanism: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/What-is-humanism-7.pdf
Happy human symbol: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/The-Happy-Human.pdf
Happy human symbol: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/The-Happy-Human.pdf
Happy human symbol: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/The-Happy-Human.pdf
Happy human symbol: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/The-Happy-Human.pdf
Ways to be happy: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/Ingredients-of-happiness.pdf
Ways to be happy: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/Ingredients-of-happiness.pdf
Ways to be happy: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/Ingredients-of-happiness.pdf
Ways to be happy: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/Ingredients-of-happiness.pdf
Recipe for happiness: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/Recipe-for-happiness.pdf
Recipe for happiness: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/Recipe-for-happiness.pdf
Recipe for happiness: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/Recipe-for-happiness.pdf
Recipe for happiness: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/Recipe-for-happiness.pdf
Freedom and happiness: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/Freedom-and-happiness-7.pdf
Freedom and happiness: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/Freedom-and-happiness-7.pdf
Freedom and happiness: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/Freedom-and-happiness-7.pdf
Freedom and happiness: https://understandinghumanism.org.uk/wp-content/uploads/2021/10/Freedom-and-happiness-7.pdf
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

What do 
Humanists 
believe?

Humanists recognise that our beliefs 
can be mistaken and are prepared to 
question them

They believe that we have a 
responsibility to ask questions, think 
carefully, and look closely at the 
evidence 

They are willing to adapt or change 
beliefs when faced with new evidence

Humanists value science and reason as 
the best ways to understand the world

•	 How do people decide 
what to believe in?

•	 Family/friends/teachings

Understanding how Humanists 
decide what to believe in

Ask the students to write three things they 
believe. 

Why do they believe those things? 

Do they think they have good reasons to 
believe in those things? 

Are they more confident of some beliefs 
than others?

Scheme of learning
What do Humanists believe?

Year 5 - Summer Term

YEAR 5
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

What are the 
qualities of a 
human being?

Humanists Look to science for natural 
explanations of our origins

Recognise that human beings evolved 
positive and negative qualities

Understanding how humanists believe 
that we have one life, and we should 
make the most of it

Believe that human beings have the 
potential to make the world a better 
place

•	 On balance, do you think 
human beings have been 
a good thing or a bad 
thing?

•	 Is there anything we can 
celebrate about being 
human? 

Understanding what humanists 
believe about humans

How can we make the best of 
our human nature? 

How can we make the world a 
better place?

Think about what human beings 
have created and achieved and 
progress that you think human 
beings have made.

Think about some of the positive and 
negative things human beings have done. 
In one colour write some of the negative 
things human beings have done in the past 
and some of the negative things human 
beings are doing today. In a different colour 
write some of the positive things human 
beings have done. 

Scheme of learning
What do Humanists believe?

Year 5 - Summer Term

YEAR 5
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

How are 
Humanists 
different to 
people of faith?

Humanism is different from many 
religions in that it does not have 
a founding figure. It has existed in 
various forms throughout human 
history.

Humanists believe the world is a 
natural place and so don’t believe in 
gods.

Humanists generally don’t undertake 
worship or prayer

However, like religious beliefs it offers 
a philosophical framework to help find 
meaning in the world.

•	 Humanists are  
non-religious. They do 
not believe in a god or in 
an afterlife. What are the 
consequences of these 
beliefs on their lives?

•	 If you are non-religious, 
is it possible to still lead 
a good, happy, and 
meaningful life?

Understanding how humanism 
is different to religious beliefs

Discuss some moral dilemmas. How would 
you resolve them?

Look at them from the point of view 
of someone with a religious faith and 
someone who is a Humanist.

What are the consequences of these beliefs 
on their lives?

Some moral dilemmas to discuss from the 
Resources section

Also, Moral dilemmas: 

https://understandinghumanism.org.uk/
wp-content/uploads/2021/10/Moral-
dilemmas-5-7.pdf

Dilemma

Scheme of learning
What do Humanists believe?

Year 5 - Summer Term

YEAR 5

https://understandinghumanism.org.uk/wp-content/uploads/2021/10/Moral-dilemmas-5-7.pdf
https://understandinghumanism.org.uk/wp-content/uploads/2021/10/Moral-dilemmas-5-7.pdf
https://understandinghumanism.org.uk/wp-content/uploads/2021/10/Moral-dilemmas-5-7.pdf
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

What is 
important about 
the Golden Rule

for all Humans?

Recap the Golden Rule from Year 3 
Resources.

•	 Is there a difference 
between these two rules

•	 Treat others as you would 
like to be treated yourself 
 
OR

•	 Do not treat others in a 
way you would not like to 
be treated yourself?

Discuss whether any school 
rules have connections with the 
Golden Rule.

Look at the list from Year 3 how 
many religions have a similar 
Golden Rule?

Are there any more?

Discuss and write a reason why living 
together in large groups throughout history 
might explain why the Golden Rule is so 
common.

Scheme of learning
What do Humanists believe?

Year 5 - Summer Term

YEAR 5
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Key question for 
the lesson

Success criteria  
/ Key Facts

 Possible questions to 
consider

Outline of teaching  Activities and resources Vocabulary

What kind 
of world do 
Humanists 
want?

Humanists believe that human beings 
share many needs and feelings

Take responsibility for building a better 
world

Promote freedom, fairness, and 
kindness

•	 Can you see some 
similarities between the 
faiths we have studied 
and the group that are 
Humanists?

Humanists believe that it is 
important to  focus on what we 
all share rather than how we 
differ.

Make a list of ways in which human beings 
are different from each other m (e.g. 
physical differences, place of birth, talents, 
personalities, beliefs)

Then, make a list of ways in which all 
human beings are similar to each other. 
(e.g. the things we need, the things we 
want, the things we value)

Scheme of learning
What do Humanists believe?

Year 5 - Summer Term

YEAR 5
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Glossary

Humanist an advocate or follower of the principles of humanism
See information about Humanism in the Introduction section

Dilemma
a situation in which a difficult choice has to be made between two or more alternatives, 
 
especially ones that are equally undesirable:

What do Humanists believe?
Year 5 - Summer Term

YEAR 5
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Assessment Opportunity
•	Children can say what Humanists believe about 

the world

•	Children can describe what is similar about the 
beliefs of Humanists and religious communities

YEAR 5
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Resources appendix

Chief Seattle’s Testimony

Year 5 - Autumn Term

Year 5 - Spring Term

British Values and RE

The People of the Garlands

The Two Donkeys Cooperation makes life 

Moral Dilemmas

Year 5 - Summer Term

YEAR 5
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YEAR 1

Year 5 Autumn Term Chief Seattle’s Testimony
Year 5 - Autumn Term 

Chief Seattle, leader of the Sioux tribe is attributed with the following, which is extracted  
from a speech made in response to an offer to buy land from the Indians.

The great, and I presume also good, white chief sends us word that he wants to buy our lands but is willing to allow us to reserve 

enough to live on comfortably.

There was a time when our people covered the whole land, as the waves of a wind-ruffled sea cover its shell-paved floor. That time has 

long since passed away with the greatness of tribes now almost forgotten.

Our religion is the traditions of our ancestors, the dream of our old men, given them by the Great Spirit and is written in the hearts of our 

people. We will ponder your proposition, and when we have decided we will tell you. But should we accept it, I here and now make this 

the first condition: that we will not be denied the privilege, without molestation, of visiting at will the graves of our ancestors and friends. 

Every part of this country is sacred to my people. Every hillside, every valley, every plain and grove has been hallowed by some fond 

memory or some sad experience of my tribe.

How can you sell the sky or the warmth of the land? The idea is strange to us. Yet we do not own the freshness of the air or the sparkle 

of the water. When the buffaloes are all  slaughtered, the wild horses all tamed, the secret corners of the forest heavy with the scent of 

many men and the views of the ripe hills blotted by talking wires, where is the thicket? Where is the eagle? Gone.

Only when the last tree has died, and the last river has been poisoned and the last fish been caught will we realise that we cannot eat 

money

YEAR 5
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YEAR 1

British Values and RE
Year 5 - Spring Term 

Tolerance of those with different faiths and beliefs:
British law protects freedom to choose and hold other faiths and beliefs and this should never be the cause of prejudice or intolerance 

from others. RE lessons can embody this attitude. Learning about different ways of life requires openness. Rather than just aiming for 

tolerance, RE can help pupils to value and celebrate diversity. 

YEAR 5

Mutual respect
RE can help to engender positive attitudes towards diversity. It can allow pupils to explore what happens when people are not treated 

respectfully due to their faith or beliefs. RE is not a subject where everyone needs to agree at all times, but disagreement should take 

place in a respectful environment.

Democracy
RE is a subject where pupils are often encouraged to state and justify opinions, carefully thinking through issues for themselves – all 

pupils have an equal right to be heard. Primary pupils may well be thinking about the importance of fairness in RE. 

The rule of law
Rules and laws from different communities are often a focus of RE lessons (e.g. The Ten Commandments). Pupils may focus on how 

these rules would affect their own lives and lives of believers. Comparisons can be made between religious and moral rules and state 

ones, with pupils thinking about what happens when the two collide.

Individual liberty
RE is a time for pupils to consider questions about identity and belonging. They may think about the way they are themselves and free, 

but also think about constraints and responsibilities placed on all of us by our cultures, faiths and beliefs. Pupils may look at how people 

may choose to practise faiths in different ways, focusing on diversity within each religion.
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YEAR 1

The People of the Garlands
Year 5 - Autumn Term 

Chief Seattle, leader of the Sioux tribe is attributed with the following, which is extracted  
from a speech made in response to an offer to buy land from the Indians.

In the beginning the world was very still. Everything was silent and petrified and grey. 
The earth at that time appeared to be covered with small mounds of grey sand. When 
you examined the mounds very carefully you could see that they were not mounds of 
sand but the shapes of people who were so still that they did not move even to take a 
breath. When touched they felt cold and hard and unfriendly. 

One day the sun appeared in the sky and shone on the world. Gradually the earth, 
the air, the stars, the oceans, the soil, the mountains, the trees, and the sky took some 
warmth from the sun. The last to take the warmth the sun offered were the people. 

As the people became warm the blood began to flow through their bodies and 
brought them to life. They stretched, looked at each other, reached out and touched 
each other, spoke to each other and embraced each other in friendship. 

They went off in groups and explored the world. They found that the earth was 
covered with beautifully coloured flowers. Some of the people collected daffodils, 
others collected shamrocks, some collected wild roses and others collected the 
beautiful flowers of the heather, which they found growing on the hills at the foot 
of the mountains. They were delighted with the beautiful colours and the delightful 
smells that came from the flowers. They became engrossed in collecting as many of 
their favourite flowers as they could. They delighted in giving garlands of the flowers 
to other people to wear. The earth was filled with the sound of their laughter and 
merriment.

Suddenly the sun disappeared, and they felt cold and hungry and afraid. They 
stopped what they were doing, saw that each of the groups looked different and 
they felt threatened and afraid of each other.  The people with the daffodils clustered 
together and ran to one part of the earth. The people with the roses raced to another 
part, the people with the shamrocks raced to another and the people with the 
heather ran to another.

They soon forgot that they had once raced and laughed together and spoken with

YEAR 5

each other and been friends. Instead of seeing the things about them, which were the 
same, they saw only what was different. They hewed huge valleys out of the earth and 
surrounded them with ravines and canyons to keep people from the other groups out. 
Eventually they found that the daffodil people had rivers within their valley but no earth 
to plant their seed in, the shamrock people had earth but no rivers, the heather people 
had fire, but no animals and the rose people had animals but no fire. One day a person 
whom they didn’t know appeared on a high hill between their valleys. She looked at the 
people huddled together in their separate valleys and called to them. 

“What are you all afraid of? Come over and talk with each other.” 

Some of the people very hesitantly came towards the visitor. She asked them what it 
was that they were afraid of and why they were so quiet and sad. They told her that 
they were afraid of the people in the other groups because they looked different from 
them and because they feared that they might be attacked and robbed of what their 
valleys possessed. They lamented about what they were short of and that they believed 
they would probably eventually die because of what they lacked. 

The visitor said “Why don’t you treat all your valleys as one place and share with each 
other what each valley has given you. Then everyone would have what she or he needs, 
and you would have no need to be afraid of each other.” 

The people gathered, fell silent and thought about what the visitor had said to them. 
They began to remember that they had once all played together, had shared the 
garlands of flowers they had picked and had been happy in each other’s company. 
Slowly they began to embrace each other and to celebrate the return of their 
friendship. The brightness of the sun returned to the valleys, and they felt the warmth 
of its rays growing through their bodies again. The took the garlands back and made 
new ones. The new ones were even more beautiful than the first. Because they were 
each made up of daffodils, roses, heather and shamrocks and the brilliance of their 
bright colours once again filled the earth. 
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YEAR 1

Cooperation makes life better! 
Year 5 - Spring Term 

YEAR 5
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YEAR 1

Moral Dilemmas
Year 5 - Summer Term 

•	Your friends want you to go to Pizza Hut, but it is Ramadan, and you are fasting.

•	You are picked for the netball team, but the away match is being played outside on a pitch adjacent to a main road and 
your parents would not be happy.

•	The school will not allow mehndi patterns to be worn.

•	You have been given permission to leave school to go to Friday prayers at the Mosque, but your friend wants you to  
go to town instead.

•	Two non-Muslim/Hindu friends want to meet you in town and suggest McDonalds as the meeting place, but you are a 
vegetarian.

•	MP’s Discuss Foxhunting in Parliament

•	Greenhouse effect discussed at European summit and Scientists Predict Global Warming Will Get Worse – what can we 
do about global warming?

•	RSPCA officer claims this is the worst case of mistreatment he has ever seen - should you intervene if you see someone 
hurting an animal?

•	Fridges and televisions left outside Council dump… it’s a disgrace say local residents- should we say something if we 
see items dumped?

•	Disabled resident stranded in her flat at night because of vandalised lifts.

•	Teenage thieves steal mobile phone off two 14-year-olds – if you saw this happening, what would you do?

YEAR 5
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