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1. Statement of intent

Gresham Primary School understands that the effective use of feedback techniques can
have a powerful influence on pupils’ learning and progression. Most importantly:

‘The main role of feedback it to improve the learner, not the work. The idea is that,
after feedback, the student will be able to do better at some point in the future on
tasks they have not yet attempted,” Dylan Wiliam.

With this in mind, any feedback given should be done with the sole purpose of:

e improving knowledge, skills and/or understanding
e motivating, encouraging and/or raising self-esteem

2. Principles Outlined

This feedback policy is informed by the research undertaken by the Education Endowment
Foundation which lays out three key principles, central to this policy. Teachers should:

1. lay the foundations for effective feedback, with high-quality initial teaching that
includes careful formative assessment;

Before providing feedback, teachers provide high gquality instruction, including the use of
formative assessment strategies. High quality initial instruction reduces the work that
feedback needs to do; formative assessment strategies are required to set learning
intentions (which feedback will aim towards) and to assess learning gaps (which feedback
will address). Further information regarding high quality instruction can be found in
Gresham’s Teaching and Learning Policy.

2. deliver appropriately timed feedback, that focuses on moving learning forward;

Teachers judge whether more immediate or delayed feedback is required, considering the
characteristics of the task set, the individual pupil, and the collective understanding of the
class. Feedback focuses on moving learning forward, targeting the specific learning gaps
that pupils exhibit. Specifically, high quality feedback may focus on the task, subject, and
self-regulation strategies.

3. plan for how pupils will receive and use feedback using strategies to ensure that
pupils will act on the feedback offered.

Careful thought is given to how pupils receive feedback. Pupil motivation, self-confidence,
their trust in the teacher, and their capacity to receive information can impact feedback’s
effectiveness. Teachers, therefore, implement strategies that encourage learners to
welcome feedback, and they monitor whether pupils are using it. Teachers also provide
opportunities for pupils to use feedback. Then the feedback loop is closed so that pupil
learning can progress.



3. Roles and responsibilities

The headteacher is responsible for:

Ensuring that this policy is implemented, monitored and remains effective.
Assessing whether feedback practices are balances with teachers’
workload.

Reviewing this policy as and when necessary to establish whether
practices are effective and consistent across all areas within the school.

Communicating with parents regarding the content of this policy and
respond to queries.

Subject leaders are responsible for:

Ensuring all members of staff are aware of the school’s procedures in
terms of providing feedback.

Provide guidance and training for staff to effectively implement this
policy.

Monitoring the effectiveness of this policy and reporting their findings
back to the headteacher.

Answering any queries that teaching staff have in regards to this policy
and the school’s practices.

Carefully assessing how well pupils are progressing within their subject
(through book looks, learning walks, lesson observations, pupil voice).

Teaching staff are responsible for:

Ensuring they are using and familiar with the Education Endowment
Foundation guidance of which the principles of this policy are set.
Exercising their evidence-based teacher autonomy and professional
judgement whilst adhering to the expectations set out in this policy.
Ensuring pupils understand how feedback is given in their class.
Ensuring pupils know the routines for implementing feedback given.
Ensuring that they adopt this policy when providing feedback.

Using their professional judgement to determine when it is appropriate to
offer more intervention support systems than just feedback.

Monitoring the learning of all pupils within their class to ensure they are
making satisfactory progress.

Ensuring that pupils understand the feedback they have been given.
Allowing pupils to ask questions in regard to any feedback they have
received.



https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf

4. Principles Explored

Principle 1 — Lay the Foundations for Effective Feedback

‘Feedback can only build on something; it is of little use when there is no initial learning or
surface information. Feedback is what happens second’ John Hattie and Helen Timperley

(2007).

The first task of the teacher is to provide effective instruction. Feedback alone is unlikely to
provide pupils with a full understanding of the knowledge, skills, and concepts required and
so initial teaching is crucial. Without it, feedback may be left with too much work to do. The
characteristics of effective instruction vary by phase and subject. However, outlined below are
some general principles.

In delivering effective teaching, teachers:

build on pupils’ prior knowledge and experience

avoid overloading pupils’ working memory by breaking down complex
material into smaller steps

encourage the retention of learning by using repetition, practice, and
retrieval of critical knowledge and skills

deliver a carefully-sequenced curriculum which teaches essential
concepts, knowledge, skills, and principles

use powerful analogies, illustrations, examples, explanations,
comparisons, and demonstrations

are aware of common misconceptions and prepare strategies to counter
them

teachers need to have a clear idea of what the learning intention is and
should share this with pupils - teachers possess a concept of quality
appropriate to the task, and this is what their feedback directs pupils
towards

plan effective lessons, making good use of modelling, explanations, and
scaffolds to support learning

adapt teaching in a responsive way to support struggling and excelling
learners while maintaining high expectations for all (Early Career
Framework)

provide pupils with tools and strategies to plan, monitor, and evaluate
their learning



e use of formative assessment strategies: providing teaching that is
adaptive to pupils’ needs and using evidence about learning to adjust
instruction to ensure that learning moves forward (see below)

Where the learner is going Where the learner is right now How to get there

Teacher 2. Bliciting evidance of lsaming

Peer 1l S 18 Criteria 1. Activating leamers as instructional resources for ane another

Learner 5, Activating leamers as owners of thalr own eaming

Wiliam (2019)

Principle 2 — Deliver appropriately timed feedback that focuses on moving
learning forward

Feedback interventions delivered immediately after learning, delivered up to a week after, and
delivered during learning are all associated with similarly sized positive effects on attainment.
When choosing the timing of feedback, teachers’ judgement is crucial. They consider the
following:

Task

The timing of feedback may need to be adjusted depending on the task that pupils are
undertaking. Some tasks may give feedback themselves so immediate feedback may not be
necessary.

Pupil

Some pupils may benefit from more immediate feedback whereas others could improve as a
result of delaying feedback. Teachers monitor pupils’ progress in tasks, assessing which
pupils may be struggling unproductively (who may require a hint or a steer in the right direction
or may want some immediate feedback in order to feel more supported) and which pupils may
be progressing well. Providing feedback to pupils already working well may distract them or
even deprive them of the opportunity to learn and get to the answer themselves. A pupil may
well fall between these groups and a teacher may then look to provide scaffolded feedback,
varying the amount of feedback depending on the pupil to ensure that they are not given the
full answer but given enough guidance to usefully progress.

The Class

For example, upon setting a task, a teacher may notice early on that a particular misconception
has arisen across a large proportion of the class. Teachers look to identify these
misconceptions early on and, if widespread enough, may opt to provide immediate whole-
class feedback or re-teach that particular area of content



Principle 3 — Plan for How Pupils will Receive Feedback

Receiving Feedback

A variety of factors may influence whether pupils seek and welcome feedback—and are then
able to use it effectively—and these may affect pupils differently. Careful consideration is
therefore needed when offering feedback to pupils.

Factors that influence a pupil’s use of feedback include:
¢ Pupil motivation and desire for feedback
e Self-confidence and self-concept
e Trustin the teacher
¢ Working memory

Discussing the purpose of feedback

Conducting discussions with the class, or with particular individuals, on why feedback is
being given may support pupil motivation and desire to receive feedback. The key is to
emphasise that feedback is provided not to be critical but because the teacher has high
standards and fully believes pupils can meet them.

Modelling the use of feedback

Pupils may be more likely to welcome and use feedback if this is modelled to them by their
peers. If a peer expresses a willingness to receive feedback and recognises that feedback is
not designed to be critical of them but offered to improve their learning, a pupil is more likely
to use feedback to improve their own learning. Teachers, therefore, look to explore ways of
modelling the effective use of feedback. For example, whole-class discussions focus on a
learner who has improved their work because of feedback. Additionally, the effective use of
feedback is celebrated when it happens in the classroom.

Providing clear, concise, and focused feedback.

¢ Providing clear and concise feedback (which features task, subject, and/
or self-regulation advice) supports teachers in offering feedback that
does not ‘overload’ pupils.

e Ensuring pupils understand the feedback given.

e Careful thought is given to the language and content used in feedback to
ensure that pupils understand what the teacher is saying.

5. Teacher Workload

When designing this Feedback Policy, the school has been particularly aware of ‘opportunity
cost’ - written marking is time consuming and reduces the opportunities teachers have to
complete other tasks which benefit learning. A strategic minimal marking approach is
therefore expected, with an emphasis on verbal feedback wherever possible. Time gained
through this should be spent researching, planning, preparing and resourcing subsequent
lessons, as well as teachers developing their own pedological and subject knowledge to
deliver top quality lessons across the curriculum.



6. Consistency of Expectations

The sole purpose of feedback should be to further children’s learning. Teachers
should be guided by the principles outlined in this policy, alongside their own
professional and research informed autonomy as teachers. The school also
recognises the importance of having a minimal set of consistent expectations seen
across classes. To achieve this, the school identifies the following expectations:

Expectations

Examples

All learning should be assessed
in some form

Questioning & discussions

Looking through a child’s book/reading their
‘work’

Making notes/record keeping

Effective feedback should focus
on moving learning forward,
targeting the task, subject, and
self-regulation strategies

See below for specific guidance*

Verbal feedback moves children
on in their learning & children
know what they need to do

Whole class feedback

Small group feedback

Individual feedback

Pupils can talk about what they need to do next
to improve

Outcomes should inform future
planning

Adaptations made to subsequent lessons
Support and extension provided

Resources sought and/or created

The ‘next step’ often is the next lesson
Adaptations made to longer term planning
(including subsequent years)

Identify those in need of SEN provision or catch-
up lessons

Feedback should empower
children to take responsibility for
improving their own learning

Self-assessment/self-marking

Proofreading and editing

Reflecting on learning and identifying targets
Children to be able to talk about what they have
learnt and what they need to do to improve

Written comments can be used
when considered the most
effective and efficient way of
moving learning on

Simple reminders about expectations
Identifying errors for the very few pupils who are
otherwise unable to locate their own errors

Notations used for pupils who
have an SEN who are routinely
supported or Non-SEN pupils
who have been heavily
supported in a lesson

Identify levels of support for pupils, e.g. (IW =
independent work; SW = supported work, PW =
partially support work)




Feedback more likely to move learning forward Less likely
Task Subject Self-regulation strategies Personal
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Effective Feedback Task Subject and Self-regulation Strategies.pdf (d2tic4wvoliusb.cloudfront.net)

7. Monitoring and review

1.1. This policy is reviewed biennially by the headteacher.

1.2. Any changes or amendments to this policy will be communicated to all staff

members by the headteacher.

1.3. The scheduled review date for this policy is April 2024.

Signed by:

Headteacher Date:

Chair of governors  Date:



https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/feedback/Effective_Feedback_Task__Subject_and_Self-regulation_Strategies.pdf

