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POLICY FOR ASSESSMENT 
 

INTRODUCTION 
 
At Gresham Primary School we believe the key purpose of assessment is to move children on 
in their learning.  We have decided that assessment is more meaningful when it is 
embedded within classroom planning and practice.  We acknowledge that assessment is an 
ongoing process and that teachers are constantly making assessments on individuals and 
groups of children, which are not always recorded in a formal way and that any formal 
procedures for assessment need to be purposeful and manageable. We do not believe in 
fixed ability and ensure that through rigorous assessment, each child can succeed. 
Assessment acts to identify attainment and progress, allowing teachers and leaders to 
identify next steps for all aspects of teaching and learning. 
 
TYPES OF ASSESSMENT 
 
There are three broad overarching forms of assessment, each with its own purposes. 
 
Day-to-day in-school formative assessment, for example:  

 question and answer during class 

 marking of pupils’ work  

 observational assessment 

 regular short re-cap quizzes 

 scanning work for pupil attainment and development 
 
In-school summative assessment, for example: 

 end of year exams 

 short end of topic or unit test 

 reviews for pupils with SEN and disabilities  
 
Nationally standardised summative assessment, for example: 

 National Curriculum tests at the end of Key Stage 2 

 National Curriculum teacher assessments at the end of Key Stage 1 

 Early Years Framework attainment at the end of Reception 

 Phonics Screening Check at the end of Year 1 
 
THE PRIMARY PURPOSES OF DAY-TO-DAY IN-SCHOOL FORMATIVE ASSESSMENT 
 
For pupils: In-school formative assessment helps pupils to measure their knowledge and 
understanding against learning objectives, wider outcomes and progress and to identify 
where they need to target their efforts to improve. 
 
For parents: In-school formative assessments provide parents with a broad picture of where 
their children’s strengths and weaknesses lie, their progress and what they need to do to 
improve. 
 
For teachers: In-school formative assessment should be an integral part of teaching and 
learning. It allows teachers to understand pupil performance and progress on a continuing 
basis. It enables teachers to identify when pupils are struggling, when they have 
consolidated learning and when they are ready to progress. In this way, it supports teachers 
to provide appropriate support or extension as necessary. It also enables teachers to 
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evaluate their own teaching of particular topics or concepts and to plan future lessons 
accordingly. 
 
For school leaders: In-school formative assessment provides a level of assurance for school 
leaders. If school leaders are confident their teachers are carrying out effective formative 
assessment, they can be assured that problems will be identified at the individual level and 
that every child will be appropriately supported to make progress and meet expectations. 
 

“Ofsted recognises that marking and feedback to pupils, both written and oral, are 
important aspects of assessment. However, Ofsted does not expect to see any specific 
frequency, type or volume of marking and feedback; these are for the school to decide 

through its assessment policy. Marking and feedback should be consistent with that policy, 
which may cater for different subjects and different age groups of pupils in different ways, 

in order to be effective and efficient in promoting learning.” Ofsted Handbook, 2015 
 
THE PRIMARY PURPOSES OF IN-SCHOOL SUMMATIVE ASSESSMENT 
 
For pupils: In-school summative assessment provides pupils with information about how 
well they have learned and understood a topic or course of work taught over a period of 
time. It should be used to provide feedback on how they can continue to improve. 
 
For parents: In-school summative assessments can be reported to parents to inform them 
about the achievement, progress and wider outcomes of their children across a period, 
often a term, half-year or year. 
 
For teachers: In-school summative assessment enables teachers to evaluate both pupil 
learning at the end of an instructional unit or period (based on pupil-level outcomes) and 
the impact of their own teaching (based on class-level outcomes and progress). Both these 
purposes help teachers to plan for subsequent teaching and learning. 
 
For school leaders: In-school summative assessment enables school leaders to monitor the 
performance and progress of pupil cohorts, to identify where interventions may be required 
and to work with teachers to ensure pupils are supported to achieve sufficient progress and 
expected attainment. 
 

“Ofsted will take a range of evidence into account when making judgements, including 
published performance data, the school’s in-year performance data and work in pupils’ 

books and folders. However, unnecessary or extensive collections of marked pupils’ work 
are not required for inspection.” Ofsted Handbook, 2015 

 
THE PRIMARY PURPOSES OF NATIONALLY STANDARDISED SUMMATIVE ASSESSMENT 
 
For pupils and parents: Nationally standardised summative assessment provides 
information on how pupils are performing in comparison to pupils nationally. 
 
For parents: Nationally standardised summative assessment also provides parents with 
information on how the school is performing in comparison to schools nationally. This 
enables parents to hold schools to account and can inform parents’ choice of schools for 
their children. 
 
For teachers: Nationally standardised summative assessment helps teachers understand 
national expectations and assess their own performance in the broader national context. 
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For school leaders and school governors: Nationally standardised summative assessment 
enables school leaders and school governors to benchmark their school’s performance 
against other schools locally and nationally, and make judgements about the school’s 
effectiveness. 
 
PRINCIPLES OF IN-SCHOOL FORMATIVE ASSESSMENT 
 

1. Formative assessment should indicate whether knowledge and understanding is 
secure enough to move forward (whether sufficient progress has been made), or 
whether further consolidation work or a different approach is necessary, and 
whether a pupil has been able to demonstrate application of a skill with increasing 
independence or confidence. 

2. Assessment where appropriate should be communicated with pupils on a regular 
basis to move them forward in their learning. This should be done in a variety of 
ways, including written and oral feedback from the teacher and through peer and 
self-assessment. A combination of individual, paired, group of whole-class feedback 
may be given. 

3. Children should understand the purpose and value of assessment. Teachers may build 
in time before the assessment to ensure pupils are prepared for it in a way which 
clarifies its purpose and after the assessment to support pupils in identifying what 
they have learned from the assessment about where they need to target their efforts. 

4. Assessment approaches should be inclusive of all abilities. Teachers should find 
alternative ways to enable pupils to demonstrate their understanding through 
practical application that can be observed or discussion with the pupil. 

5. The information gained from assessment should be used to inform planning and 
improve, adapt and target teaching, e.g. establish which interventions are necessary 
and which children need additional support or extension. 

6. There is no requirement to record, collate or submit formative assessment. The use 
of formative assessment should be evident through everyday teaching and learning. 
Evidence of formative assessment may be seen in children’s Learning 
Journals/Learning Ladders (depending on how teachers choose to use these). 

 
PRINCIPLES OF SUMMATIVE ASSESSMENT 
 

1. Summative assessment will be used by the teacher this year and the teacher 
responsible for the pupil the following year; by senior leaders of the curriculum; by 
children to know how to improve; by governors to hold the school to account; and 
by parents. 

2. Summative assessment should identify how secure a pupil was in their knowledge of 
the previous Year’s curriculum and how ready they are for progression and provide 
useful information on levels of independence, progress, confidence and attitude to 
learning of all pupils. 

3. Summative assessment should be used to support broader progress, attainment and 
outcomes for pupils, e.g. by supporting the following year’s teacher in differentiating 
the support given to pupils in the class to achieve progress. 

4. Summative assessment should be reported to pupils in terms of areas of strength 
and identifying targets. Children will be integral in this process through the use of 
Learning Journals/Learning Ladders. 

5. Summative assessment should be reported to parents in terms of areas of strength 
and identifying targets through parents’ evenings, reports, Passport for Learning 
meetings, EHCP reviews, etc. 

6. Summative assessment should be submitted on a termly basis, recorded and 
analysed through SIMs and used to assess pupil attainment and progress, inform 
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school improvement priorities, e.g. by identifying potential underachievement of 
subjects, individuals or groups. 

7. Summative assessment is shared with teachers, leaders and governors to improve 
teaching and learning. 

 
 
 
WHY WE ASSESS CHILDREN 
 

 to monitor pupils’ attainment and progress 

 to allow teachers to plan work that accurately reflects the needs of each child 

 to provide pupils with appropriate and aspirational targets 

 to monitor vulnerable cohorts and swiftly implement strategies to support 
individuals and groups 

 to inform the School Improvement Plan 

 to help our children understand what they need to do to improve their work and 
provide them with clear next steps in their learning 

 to enable our children to demonstrate what they know, understand and can do 

 to provide regular information for parents that allows them to support their child’s 
learning, e.g. parent consultations/reports 

 to provide the Headteacher, Governors and outside agencies with information that 
allows them to measure past performance and set targets 

 to identify children with Special Needs and the progress they make 

 to celebrate the children’s achievements 

 to comply with statutory requirements 
 

WHAT WE ASSESS 
 

 We continuously assess all areas of the children’s learning, including their 
knowledge, understanding and skills. We pay particularly close attention to their 
development in the core subjects of mathematics, science and English (reading, 
writing, grammar, punctuation and spelling). 

 We assess their social/personal development. 

 We assess the children’s strengths and areas for development. 

 We assess their attitudes to themselves and to others as well as their learning skills. 
 
 
HOW WE ASSESS 
 
We make formative (Assessment for Learning) and summative (end of unit and term 
assessment) assessments of the children’s progress, which will then inform our planning for 
individuals and groups of children, e.g. those on the SEN, EAL and PPG registers. 
 
Assessment for Learning (AfL) is a form of formative assessment, which has an emphasis on 
involving the child in taking responsibility for and assessing their own learning – with a view 
to making progress in their learning.  
 
Elements of AFL: 
 

 making learning objectives clear in planning and sharing these with the children 

 providing children with success criteria – what we expect to see in a good piece of 
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work – and getting children involved in creating these criteria, sometimes referred to 
“Steps for success…”,  “What makes (a) good/outstanding…” or “What I Need…” 

 modelling how to achieve the success criteria and including examples of successful 
pieces of work 

 exploring the children’s understanding through careful questioning at the start of, 
during and at the end of the lesson in the plenary and using this to move children on 
in their learning 

 children being given constructive feedback, including verbal and / or written, where 
comments are made or symbols are used to indicate achievements and areas for 
improvement and then given the opportunity to read and address written feedback 

 giving the children opportunities to assess their own work, and that of others against 
specified (success) criteria through checking comments made in their books and 
plenary discussions 

 giving the children targets that are clear and achievable, and ample opportunities 
and support to achieve these targets 

 
These assessments can be done in a variety of ways: 

 discussion with the children 

 teacher’s own individual formative notes / records / checklists 

 observing the children 

 taking photographs 

 filming plays or presentations and recording compositions in music 

 setting up assessment tasks or tests 

 marking the children’s work 

 evaluating the children’s work 

 involving the children in self and peer assessment 

 informal records 

 peer/self-assessment 

 Small Step Tracker 
 
This information will be used by the pupils and teachers to record progress (and set targets) 
in the Learning Journals/Learning Ladders. 

 
How summative assessment is carried out 
 

 Baseline Assessment at the start of the Reception year provides a profile of the 
children’s abilities and needs at the start of their school experience and is used as a 
basic aid to planning and a benchmark for ‘value added’ future progress. 

 Foundation Stage Profiles are completed throughout the Reception class year. 
Children are assessed in the 17 areas (Early Learning Goals) and awarded 1, 2 or 3 
points at the end of the school year. If a child reaches at least the ‘expected’ 
standard in all of the 12 ‘prime’ and ‘specific’ areas for learning within the EYFS, they 
are reported to have achieved a ‘Good Level of Development (GLD). This information 
is shared with the Year 1 teacher and parents. 

 The Phonics Screening Test is administered in the summer term in Year 1. This 
provides evidence for pupil tracking, informs Year 2 planning and interventions, 
helps to identify those with SEN and complies with statutory regulations. This 
information is shared with parents. Pupils who do not achieve the nationally set 
standard at the end of Year 1 will re-take the test at the end of Year 2.  

 Key Stage 1 SATs are administered in the summer term of Year 2 which provide 
evidence for pupil tracking, inform planning for the Year 3 teacher and targeting of 
Year 3 and Year 4 pupils for support programs such as ALS (Additional Literacy 
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Support).  They also inform targeting of more able pupils, reports to parents and 
fulfil statutory requirements. 

 Reading, Writing, Spelling, Punctuation and Grammar, and Maths assessments are 
administered at the end of every term. During the autumn and spring terms, these 
may take the form of formal ‘written’ tests such as ‘Rising Stars’ or other published 
or online tests and are used in conjunction with teacher assessment to make a 
judgement on pupils’ progress.  In the summer term, optional SATS for reading and 
maths, and writing assessments for Years 3, 4 and 5 are administered. All of the 
above assist in tracking pupil progress, identifying common areas for development 
and inform targeting, grouping and planning,  ISPs and targeting pupils for booster 
classes. 

 Key Stage 2 SATs, and teacher writing assessment, administered in the summer term 
of Year 6, give a measure of pupils’ attainment, inform reports to parents, provide 
secondary transfer information and inform school self-evaluation in analysing the 
effectiveness of teaching and learning. 

 Termly Teacher Assessment (using a variety of sources, including the Learning 
Journals/Learning Ladders) in Years 1 - 6, for reading, writing and mathematics, 
except when children have taken Key Stage 1/Optional/Key Stage 2 SATs in those 
subjects. These are to inform pupil tracking, targeting, grouping and planning, inform 
Passports for Learning and identify any individuals or groups of pupils who are not 
making expected progress. 

 None-core subjects are assessed in a variety of ways: learning ladders/journals, end 
of year reports and by subject leaders. 

 
MODERATION 
With each cycle of assessment, mathematics, reading and writing are moderated by the 
subject leader and when necessary, other members of the leadership team. Subject leaders 
will moderate using: books (book looks), Learning Journals/Learning Ladders, work samples, 
observations of/discussions with children to assess the accuracy and continuity of teachers’ 
judgements, learning walks and hearing children read. Feedback is given to teachers and 
used to inform areas for development. Teachers will routinely moderate with others 
schools, and in this case subject leaders may not be required to moderate. 
 
INCLUSION 
 
We recognise the fact that there are children of widely different abilities in all classes and 
we provide suitable learning and assessment opportunities for all children by matching the 
challenge of the task to the ability of the child. We achieve this by: 
 

 setting assessment tasks which are open-ended and can have a variety of responses 

 setting assessment tasks tailored to the abilities of the different children, i.e. based 
on the individual and small group teaching that those children have participated in 

 where possible, using classroom assistants to support the work of individual children 
or groups of children 

 adapting the Learning Journals/Learning Ladders to match the child 

 using Small Step Trackers 
 
Where particular pupils have learning and assessment requirements which go beyond the 
provision described above, and which must be addressed in order to overcome barriers to 
learning, for example as a result of a special educational need, disability, or linked to the 
pupils’ progress in learning English as an additional language, these requirements will be 
taken into account. 
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 Gresham makes provision where necessary to support individuals or groups of pupils 
to enable them to participate effectively in the curriculum and assessment in both 
classroom and fieldwork activities. 

 

 The type and extent of the difficulty experienced by the pupil is taken into account. 
In many cases the action necessary to respond to an individual’s requirements for 
curriculum access and assessment will be met through greater differentiation of 
tasks and materials, consistent with school-based intervention as set out in the SEN 
Code of Practice. Where pupils need access to specialist equipment or adapted 
activities teachers will refer to and implement the pupils’ statement of special 
educational needs and work closely with representatives of other agencies who may 
be supporting the pupil.  

 
Note that Assessment for Learning is, by its very nature, inclusive. One of its key principles is 
finding out what children are able to do, and using this knowledge to work out how to get 
them to succeed in the next steps. 
 
 
 
 
REPORTING TO PARENTS 
 
Parents are invited to parent interviews with their child’s class teacher in the autumn and 
spring terms. Annual reports are sent to parents in the summer term and all subjects are 
reported on in these reports. Only statutory assessment outcomes are reported to parents 
(at the end of Years R, 1, 2 and 6). Books are also sent home on a regular basis, which help 
to involve parents in their child’s learning and progress. 
 
 

APPENDIX: RECORD KEEPING 
 
In addition to these formal summative assessments and informal notes, the following 
teacher assessments are carried out, records kept and passed on to the next year’s teacher, 
and the assessment co-ordinator: 
 

ENGLISH ASSESSMENT 
 

 Writing Assessment is an ongoing process. The new curriculum states that teachers 
are asked to arrive at a judgement of their pupils' progress at the end of each term 
by looking at pieces of writing that have been independently completed by the 
children. Specific advice states that 'if writing evidence has been redrafted by the 
pupil, this is acceptable as independent work. The redrafted work may be in response 
to self, peer or group evaluation, or after discussion with the teacher'.   Teachers 

arrive at their own judgements based on a sample of work. Assessing Pupils Progress 
materials (e.g. Learning Journals/Learning Ladders) are used as the teacher 
assessment. 

 English SATs test and/or Teacher Assessment (Years 2 and 6) and reading Optional 
SATs test (Years 3, 4 and 5) results. 

 Termly SPAG assessment (using Rising Stars materials) are used by the English leader 
to track progress and attainment. 
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MATHEMATICS ASSESSMENT 
 

 teacher assessment in mathematics from the end of each term, using Assessing 
Pupils Progress materials (e.g. Learning Journals/Learning Ladders) 

 maths SATs test and/or teacher assessment (Years 2 and 6) and Optional SATs test 
(Years 3, 4 and 5) results 

 basic skill (times tables) baseline tests carried out termly in line with the 
expectations of the National Curriculum for each year group, backed up by weekly 
and informal times tables tests 

 
OTHER NC SUBJECTS 

 

 end of year reports 

 evidence in books 

 key achievements recorded by children in Learning Journals 

 KS1 learning ladders 
 
 
 
 


